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Abstact: It has been still debatable whether someone acquire second language acquistion 
similar to first language or not especially in field of input. Input is one of the most 
important elements in the process of second language acqusition. Without input, learning 
second language cannot take place. In this paper, two hypotheses of input processing have 
been described based on Krashen’s input hypothesis and Long’s interaction hypothesis in 
order to see its influence in second language acquisition.  
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INTRODUCTION 
 There is still an issue among experts that has caused a great deal of ‘hot’ discussion 
nowdays. The issue is about the way someone acquire a language. This issue also splits the 
experts into two different parts, which both psycholinguistics experts and sociolinguistics 
experts claimed that their fields are right and these two parts will influence the behaviorist, 
nativist, and interactionist later on. Whereas here, I will not discuss the tension of both 
fields to see which one is right or wrong because when talk about acquiring language, it is 
complicated and it is still on debate. Why do I say complicated and debatable? This is 
because to know the process of acquiring language, we talk about abstract thing. We cannot 
just open up someone brain then looking for ‘a hardware’ in it or some experts may say this 
hardware as ‘a black-box’. That is why it still needs to discover until right now. 
 It is explicitly stated from many references that first language (L1) and second 
language (L2) are different. The major different from both L1 and L2 is located on the 
process, L1 can be acquired subconsciously meanwhile L2 can be acquired consciously 
(Edmondson, 1999; Saeedi 2013). Take a look to children who learn his or her L1 in their 
early childhood, it is quite easy for them to learn because they do not realize that they are 
learning a language. But it is different when a child try to acquire L2 after he acquired L1, it 
could be hard for his/her because in learning L2 there are so many factors that can affect 
the process. There are several factors that influence second language acquisition such as 
age, aptitude, personality, motivation, and cognitive style (Ellis, 1985; Larsen-Freeman & 
Long, 1991). In line with Ellis, Lightbrown and Spada (2000) add several factors to 
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complete previous statement, these factors are intelligence, attitude, learner preferences 
and learner belief.  
 Like what has been stated on the first paragraph, acquiring a language is an abstract 
thing so it can be denied that the development of science can influence someone 
perspective in making decision about their theory especially study in L2. In this occasion, 
there are two hypotheses that related to this paper. First, a theory that introduced by 
Stephen Krashen in 1982, it is known as Krashen’s package which it contains five 
hypotheses but here we will focus only on one of the hypotheses namely Input hypothesis. 
Second, it is several years after Krashen’s hypothesis introduced, there were a new 
hypothesis rose that denied what Krashen already explained. This theory introduced by 
Mike Long in 1985, he claimed that in acquiring a language it is not only about 
comprehensible input but it also needs a notion that called by him as interaction that lead 
to ‘Negotiated Meaning’ (Edmondson, 1999). In addition, some people also say this theory 
as Interaction hypothesis. 
 Krashen declared that humans acquire a language only in one way, there is by 
getting ‘comprehensible input’. He also figured out that what he means by comprehensible 
input can be seen with the ‘i+1’. He claimed that someone can acquire a language because 
humans have an innate ability, it is like a ‘gift’ from God. In other words, it can be stated 
that someone can acquire a language because they already have the ability inside them. No 
doubt, because his theory is influenced by the nativists like Noam Chomsky. In order to 
support Krashen, Trawinsky (2005) concluded that because language has own specific 
faculty in human brain. Krashen also claimed that the process of L2 is still the same. 
 Unlike Input hypothesis, what Long meant by interaction hypothesis is something 
that derived from interaction between speaker and listener where in this activity have a 
term like he called ‘negotiated meaning’ or negotiating for meaning. What he call by 
negotiation refers to activity when someone interact with others and tend to negotiate a 
meaning that he or she does not understand yet. That is why he argued that someone not 
only need a comprehensible input like what Krashen said, but also needs processes called 
interaction and negotiation to make comprehensible input more comprehensible. These 
three components will be discussed below: 
 
Input 
 Before we are going to discuss input from some experts, I would like to re-explain 
what I got from one of my lecturers explanation in Second Language Acquisition class. He 
explained that everything that someone may hear, see, touch, taste or even smell can be 
defined as input in our brain. Whereas here we should focus on what he meant by input 
that related to acquire a language. Everything that someone may listen can be referred into 
input, but only a small part of input that stay in our brain, it will be said as intake. Last, 
what is produced can be called as output. In communication this output could be an input 
for others. So, it is a circumstance. 
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 Like what Edmondson said in his book in lecture 8, input is something that ‘put in’ 
(page 165). According to Smith (1994) “input is language data (utterances, text) which the 
learners exposed to the target language in all its various manifestations”. In accordance, 
Ellis (1985) states that is the data (utterances, text) which someone hears meanwhile 
intake is that part which is blended and fed into interlanguage system. Similar with what 
already explained from previous paragraph, it can be concluded that input refers to any 
kinds of discourse (spoken and written) that can be ‘put in’ into someone brain. Thus, not 
all input can be processed as intake but what can be defined as intake later will be 
transformed as an output. Which output refers to language production that can be an input 
also. 
 At the beginning of the study of input in SLA, there were three different views of the 
role of input (Ellis, 1985). First, it came from the Behaviorist. They claimed that linguistic 
environment influence the way someone acquire language, which is contained of stimuli 
and feedback. Second, the Nativist, they claimed that language development of language 
learners come from internal processing mechanism. Third, the Interactionist, they claimed 
that language development of language learners come from the result both input factors 
and the innate mechanism.  
 The input theory that introduced by Krashen in 1985 was a milestone of second 
language acquisition study at the time. He claimed that there is only one way for human to 
acquire language (not only first language, but every language), it is by getting 
comprehensible input. What he meant by comprehensible input is a structure that one 
stage beyond the current stage. It can be defined as ‘i+1’. Then, when communication is 
successful, it means that input is understood and ‘i+1’ will be added automatically. Last, the 
production ability emerges. In his another hypothesis, Krashen stated that affective filter 
can be a barrier in acquiring language. The affective filter is contained with emotional state 
such as attitude, aptitude, motivation, and personality. For the example, learners in the 
classroom setting can receive the same input for every learners but it will be different in 
their development. This is happened because of individual differences. It can be said that 
the successful learners in the classroom are they who have ‘less’ filter rather than learners 
who have ‘more’ filter (Towell and Hawkins, 1994). 
 Overall, it can be stated fairly that Input hypothesis plays important role in L2 study 
and what Krashen explained in his theory were a result of bunch of research. Eventhough, 
later on there are some experts that denied Input hypothesis. One of them was Long, he 
claimed that input hypothesis was weak because it was no testing method on it and 
Krashen assumed the available data with prediction (Long, 1985). Meanwhile Ellis in 
Edmondson (1999) states that input hypothesis as ‘a pocket full of holes’. At the end, we 
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Interaction 
 The interaction hypothesis rose as new view toward how someone acquire a 
language. This hypothesis formed to deny what has been claimed by Krashen about 
comprehensible input which he meant that the only way to acquire a language is getting the 
comprehensible input. In contrast, Long agreed that someone really need comprehensible 
input to acquire language but he also added that someone can be comprehensibly by doing 
interactional structure of conversation which consists of devices that he called as self-other 
repetition, confirmation and comprehension check, and clarification request (Long, 1985). 
He gives the example that In other words, the major claim from his hypothesis is about 
Interaction. 
 In doing input process, the input itself might be modified based on its needs. Long 
(1985) propose a model of negotiation of meaning and language acquisition that talk  about 
modification to increase understanding of language acquisition of the learners. He also tries 
to make his own model simpler by going on the points directly. It is very interesting to 
know what types of modification used to increase the comprehension of the student. 
According to Ellis (1994) there are three types of language modified input; 
1. The unmodified input 
A type of language input which is not modified for the sake of comprehension 
2. The pre-modified input 
The language input which is modified or simplified before it is given to the language 
learners to boost the comprehension process 
3. The interactionally modified input 
Language input which is interactionally modified through negotiation of meaning to 
make input comprehensible  
As we know that, input in L1 is gotten from motherese while input in L2 can be 
obtained from foreigner talk and teacher talk. Talking about teacher talk, it is all kinds of 
languague used by teacher for instruction in the classroom. Teacher tends to make 
simplification and modification in their talk to make what they say become comprehensible 
for the learner. In terms of modification, some features of teacher talk are formal 
adjustment (in pronunciation, leixis, and grammar), ungrammatical speech  never happens, 
and interactional adjusments occurs. For the last feature, teacher talk can be used as 
framework to build an interaction in the classroom.  
 According to Ellis (1985) “interaction consist of the discourse jointly constructed by 
the learner and his interlocutor”. In other words, it can be described that interaction is the 
activity to mediate meaning between addressee and addressed. Interaction is very 
important especially for L2 learner (Zhang, 2009). The more they interact with target 
language, the better their communication is.  
 When talk about interaction, it can be denied the role of setting of interaction which 
divided into two different settings, namely natural setting and classroom setting. Natural 
setting refers to place that native language take place. For the example, English as second 
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language in Nigeria, India, and Malaysia, they commonly mix their L1 and L2 in their daily 
life, so that can lead easily to more comprehensible input. Furthermore, English as first 
language like in UK and USA is the best place to get more comprehensible input because 
they always use English. Both EFL and ESL are good ‘playground’ to learn target language. 
This is because the atmosphere always force someone to use target language to 
communicate in society. That is what we call interaction in natural setting. In contrast, the 
classroom setting refers to instructional activity of target language. The classroom setting 
can be included as interaction because there is a process of live person-to-person 
(Allwright in Zhang, 2009). It often takes place in certain classroom in EFL country, for the 
example EFL classroom in Indonesia. It cannot be denied that in Indonesia, the only place 
someone learn target language is in the classroom which here it is pointed out to both 
formal and informal education. In the classroom, target language will be taught by the 
teacher or instructor. This is happened because in Indonesia, it is rarely to hear someone 
speak English in public. That is what we call interaction in classroom setting. 
 In natural setting, foreigner talk is very crucial. Foreigner talk refers to Native 
speaker (NS) who produce simplified language when she or he talking to Non-Native 
speaker (NNS). There are main types of foreigner talk, interactional adjustment, 
grammatical simplification, and speech distortion (Edmondson, 1999; Ellis, 1985). First, 
Interactional adjustment is assisting mutual comprehension between NS and NNS to 
establish a meaning. Second, grammatical simplification is breaking the rules of 
appropriate pattern in order to simplify the utterances. Third, speech distortion refers to a 
change of speech. The NS will commonly use short sentences with simple grammar and 
familiar vocabulary and pronounce every words slower with clear articulation, heavier 
stress and increased volume. Thus, interaction in natural setting give so much advantages 
for language learners because they can easily practice target language to NS, besides they 
also can get direct feedback from NS for any mistakes made. In addition, Edmondson 
(1999) states that foreign talk is focus on the communication. So it commonly happen in 
foreign talk that NS excused grammatical errors made by NNS, because the main point of 
communication is understanding meaning, it will be acceptable as long as the meaning can 
be understood one another. 
Different with foreigner talk in natural setting, the interaction in classroom setting 
refers to language learning that delivered by teacher or instructor with using own specific 
formal and interactional properties of language (Ellis, 1985). It is known as teacher talk. 
There are some similarity and differentiation between foreigner talk and teacher talk. In 
general, the similarity can be seen from the production of short sentences, familiar 
vocabulary and simple grammar. The differentiation located on the learner, place, topic and 
purpose (Ellis, 1990). In this case, learner in natural setting refers to anyone who willing to 
learn target language, meanwhile in classroom setting it commonly refers to group of 
language learners who attended the class for academic purpose. Place in natural setting 
refers to real situation, meanwhile classroom setting take place in the classroom. Topic in 
natural setting is more general and wider meanwhile in classroom setting tend to spesific 
goal. Last, the purpose, the purpose in classroom setting which used teacher talk is aimed 
in accuracy and fluency of target language meanwhile foreigner talk focus on 
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communication. So, that is why we often see a teacher may correct learners’ pronunciation 
when they pronounce incorrect words and correct grammatically wrong sentences or 
utterances. It cannot be denied that in language classroom in Indonesia, they are more 
focus on grammar and structure rather than focus on the real language interaction and 
functional language. Thus, it should be changed through creating well-designed classroom. 
 Because of both natural and classroom setting as a place of interaction have 
different purpose, it will be good for language learners to choose their comprehensible 
input based on what they needs. If a language learner need target language only for 
communication, they may choose to take comprehensible input in natural setting with the 
consideration they may break some rules (grammar, structure) in target language. 
Meanwhile, if a language learner needs the target language for communication and 
academic purpose, they may choose classroom setting to get comprehensible input because 
it will guide them to use target language appropriately and fluently.  
 To sum up this part, in acquiring a language someone need to get comprehensible 
input like what Krashen said but it cannot stop there. In order to make the input more 
comprehensible, it means someone need to modify his or her interaction to understand 
meaning in discourse. Gass and Selinker (2008) declare that in interaction there are consist 
of negotiation, recast, and feedback which all of them lead to negotiation of meaning. 
 
Negotiation 
 Once in interaction between NS and NNS are dealing with a situation that one of 
them does not understand yet about what the utterance is being said, he or she often to pay 
attention on that thing in order to reconstruct the meaning by negotiating it. For the 
example, ‘see what I mean?’, ‘are you with me?’ and ‘sorry?”, those things frequently appear 
in conversation between NS and NNS. That is what we call ‘negotiation’ for meaning. 
 The reason why negotiation of meaning  is exist because in conversation between 
NS and NNS is to bridge the communicative difficulties which are often arise because of the 
lack of target language resources of NNS (Ellis, 1985). He also added that NS commonly 
used strategies and tactics in negotiation of meaning, which strategies refer to avoid 
troubles and tactics refer to repairing troubles. The NNS also has contribution in 
negotiating the meaning by giving signal that he or she has understood or not, but the most 
important part is the NNS must not give up to understand the meaning. According to Long 
(in Foster and Ohta, 2005) there are three types of negotiation for meaning. Long divided 
these three types based on their form and function as follows: 
a. Comprehension check: any expression by NS created to build whether the 
previous utterance(s) had been understood or not by the interlocutor. It 
commonly used by question tag, repetition, rising intonation, or even by stating 
‘do you understand?’. 
b. Confirmation check: any expression by NS following the interlocutor 
utterance(s) that is designed to obtain confirmation that the utterance had been 
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correctly understood. It commonly used repetition, rising intonation, and with or 
without question tag.  
c. Clarification check: any expression by NS created to obtain clarification of the 
interlocutor’s previous utterance(s). It commonly used by questions, uninverted 
intonation, and question tag. 
 
Bower and Kawaguchi (2011) and Mackey (1999) conclude that the interaction 
hypothesis that maintains negotiation for meaning is important for SLA. In accordance, 
Long (in Fang, 2010) argues that modifications to discourse structure (e.g., negotiated 
interaction and modified input) indirectly facilitate SLA. To sum up, the result of 
negotiation of meaning came from the result of input and interaction. From those 
explanation, it can be concluded that negotiation for meaning is very essential in second 





 As stated in the beginning of this paper, that the process of acquring language is an 
abstract thing, thus it cannot avoid the debate among experts in L2 study field. However, 
even this thing is abstract, there were some experts that have discussed and tracked down 
the way people acquire language. There are three ways of someone acquire a language, by 
getting comprehensible input, by interacting with people who use target language, and by 
negotiating the meaning by the NS. So, it can be concluded that input, interaction and 
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